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Play and Learning: 
Child Observation #2
Observation Summary
Various factors play a role in a child’s development. In the video that I observed, two girls, Samantha and Sara were shown playing with blocks. Initially, they were playing side by side, where Samantha was building a tower using the blocks while Sara built herself a colorful castle. Throughout the first half of the video, it was observable that while Sara loved building the castle that she was, carefully choosing the shape and the color of the block to put down next to build her castle. However, it is also noticeable that she is more interested in what Samantha, playing next to her is up to. She is watching her trying to gather enough blocks to make a tower that is higher than her tiny frame. Eventually, Sara abandons all her castle and joins Samantha, cheering her on and helping her as she continues building the tower. The girls draw the attention of their instructors and discuss the stability of their tower. By the end of the video, both Sara and Samantha try to reach up as high as they can to place the last block on the top, but they fail. Ultimately, the tower comes tumbling down, and the girls are instructed to put away their toys for cleanup time.
	At this point in a child’s development, they tend to be on a quest to master their bodies using gross motor skills. They walk, jump, run, climb, hop, skip and do just about anything they can to push their bodies. They also use skills like reaching with one or both arms, manipulating objects and using their hands. They learn to associate with one another and try to find common ground. These skills are essential for the optimal development of the child and well required to become productive adults (Black et al., 2017). 

Observation Checklist
[SEPARATELY PLACED]
Summary of Typical Development
Based on my observations, Samantha and Sara exhibit finely developed gross motor skills. They could stand on one foot for 10 seconds, hop and probably are able to skip as well. They both also showed fine motor skills as well. Samantha was able to balance rectangular blocks, one on top of each other and make a tower that held up the entirety of the video. On the other hand, Sara was able to associate shapes, copy triangles and build a symmetrical castle out of blocks. Both girls exhibited language skills, forming full sentences and even using the future tense to get their point across. As far as emotional and social skills are concerned, both girls are independent in their own way, with Samantha taking charge of the situation while Sara works on her own. They both showed preference to being with friends and wanted to please their caretakers.
Developmental Concerns
Samantha and Sara showed high levels of skill development in the setting they were in and excelled in most of them. The areas that raised concern, in my opinion, were the social/emotional development of the girls. Samantha was a ball of energy, gathering blocks from the entire play area to build her tower. Sara, who was also playing with blocks, stopped to watch what Samantha was up to within the first few minutes of the video. She showed hesitancy in approaching Samantha to play with her, perhaps she didn’t know how to. She did join in, eventually, but that was only when Samantha needed assistance. She also showed signs of needing validation over her castle when the caretakers admired Samantha’s tower. Samantha, on the other hand, showed no interest in Sara in particular, until Sara spoke to her in the first place.
Supporting Methods and Practices
As mentioned, both girls showed high levels of skill levels especially based on the setting they were in. However, with regard to their social-emotional development, they could do better with some added practices. They could introduce games that could allow them to work as play partners, playing and teaching them how to initiate conversations and carry them with a peer. They could also provide materials that stimulate conversation. This gives them a chance to talk to one another and ask questions (Kennedy, 2013). This way, the girls could initiate conversation and improve their communication skills instead of looking on and waiting their turn.
Implementing Methods and Practices
One of the various ways that can prove to be helpful in this situation is the introduction of incidental teaching, as opposed to asking them to talk. The instructor can initiate a conversation with both of them, bring them to common ground and leave them to their own devices (Elksnin & Elksnin, 2000). Furthermore, another approach would be to guide them into such an interaction, where they invite others to play with them and apply what they have learned to future situations (Elksnin & Elksnin, 2000; Lavoie, 2005).

Conclusion
[bookmark: _GoBack]Children at this stage of development are eager to learn and extremely energetic. They love trying out new skills and want to do things on your own. While they should be given a sense of independence and allowed to take care of a few things on their own. Additionally, caregivers should pay special attention to their communication skills and allow them to introduce themselves to others as opposed to introducing them. This has a significant positive impact on their social and emotional development as well as communication skills. This way, they learn to initiate conversations and answer questions appropriately (Groark, McCarthy and Kirk, 2019).  
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